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ABSTRACT
This pamphlet has been developed as a practical guide

for educators and parents interested in understanding as much as
possible about reporting student progress, to the home. It includes
different reporting systems, contents of reports, and sources for
reporting to parents. The conclusion includes a model reporting plan,
which may be especially useful to parents and teachers interested in
improving their school districts reporting system. The primary theme.
is that open two-way communication between home and school is the
most important ingredient in a satisfactory reporting plan.. This idea
is carried through the discussions, allowing parents and teachers
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FOREWORD

This pamphlet has been developed as a practical guide to educa-
tors and parents interested in understanding as much as possible
about reporting student progress to the home. It includes different
reporting systems, ccntents of reports, and sources for reporting to
parents. The conclusion includes a model reporting plan, which may
be especially useful to parents and teachers interested in improving
their school district's reporting system.

The primary theme is that open two-way, communication be-
tween home and school is the most important ingredient in a satis-
factory reporting plan. This idea is carried through the discussions,
allowing parents and teachers access to many reporting ideas beyond
the traditional report card.
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CHAPTER I

INTRODUCTION

Since the earliest days of formal education, schools have felt
the need to evaluate and report on the progress of their students.
This evaluation and reporting process has usually been centered
around the report card in American education. In many schools the
report card has been the only instrument used to inform parents of
their child's progress and activities in school.

However, the report card has been the bane of many a teach-
er's and many a child's existence. Teachers find tht, standards for
assigning letter grades to be nebulous and dislike giving low grades
to students IA ho exert considerable effort but fail nonetheless. Stu-
dents traditionally dread report cards, beginning, it seems, in the
otherwise carefree days of first grade. Low marks cause lowered
self-esteem, anxiety and parental displeasure.

Parents are not always pleased with the conventional report
card method of reporting, even if their children always receive noth-
ing but A's. Parents may want more information about what their
child is doing and learning in school than the report cal 1 presents.
Stating that a child has gotten an A in English may be reassuring,
but does not tell a great deal about what he has actually been doing
all year. A lack of standardization of reporting and evaluation meth-
ods often exists, '2 yen within the same school from teacher to teach-
er and grade to grade. An A can have many different meanings.
Parents understandably may confuse these meanings. The goals
that school districts set for their reporting methods, of informing
parents as fully as possible of their child's life in school in a way that
is clearly understandable, are frequently unmet.

In an effort to remedy this situation, a number of schools are
attempting innovations in reporting and evaluation techniques. The
innovations generally attempt to inform parents more fully of their
child's complete program and progress in school by including many
types of information and sometimes by using a combination of many
techniques.

However, such innovations have not always been a complete suc-
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cess either. Parents sometimes prefer the traditional report card
and lobby vigorously against any change. This is especially likely
to happen when such innovations are introduced without any prior
parent consultation.

Some persons have also been disappointed in reporting innova-
tions because they have not resulted in any immediate, dramatic im-
provement in pupil achievement. Educators have sometimes viewed
such innovations as a panacea for all education's ills, rather than
more correctly viewing them as an effort to enlighten parents and
eliminate the harmful side effects of letter grades and report cards.
This is not to negate their value, however, for development of op-
timal reporting systems truly can considerably enhance the relation-
ship of the schools to the communities they serve.

This book will examine various aspects of reporting student
progress to parents and propose a model reporting system that at-
tempts to avoid the hazards of many reporting systems. Chapter II
vs, ill discuss the three general purposes of pupil reporting systems.
Chapter III will cover the content of reports to parents. Chapter IV
will be comprised of sources of information for reporting. Chapter
V will include the various means of reporting to parents. Chapter VI
will be the proposed model.

CHAPTER II

PURPOSE OF REPORTING SYSTEM

The primary purposes of the majority of reporting systems can
be considered in three general categories:

1. Student motivation

2. Description

3. Public Relations

Student Motivation

One of.the original purposes of school reporting system was to
instill motivation to achieve more in school. Educators believed
that fear of public failure, such as low report card grades involved,
would therefore inspire students to perform better in EChool. Some
research studies did indeed indicate that some. students were strong-
ly motivated by either the prospect of receiving good or superior
marks or by fear of failing marks.
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However, other researchers found such factors to be insignifi-
cant or incidental tu-student motivation toward school achievement.
Findings suggest, that children's motivation in school isibased upon
a complex interaction of factors, with a desire for good grades or
fear of poor grades being one of these factor., with varying impor-
tance to individual students. Students' motivation can be deter-
miried by a wide variety of circumstances, many independent of the
classroom and teaching methLds associated with it.

Thus, to attribute motivation or the lack of it solely to the ef-
fects of any reporting system cannot be substantiated. A reporting
plan does not serve as an indispendable source of motivation.

Most ez!ucr.tors will now agree that intrinsic motivation is the
most meaningful and lonz lasting otivation, far more important
to the students' life long learning pa tern than the momentary moti-
vation produced by the hope of get ng an A on a test. Although
the anticipation of good grades may e of value to some students,
caution should be exercised that extr sic modes of motivation do
not become the end -ails of life in the cl ssroom, effectively smother-
ing student interest in intrinsic rewar.

Intrinsic motivation can best be &eloped and maximized in
the classroom by increasing student pa ticipation in the evaluation
and marking process. Student particip tion allows students to de-
velop a sense of value by participa in important decisions, as
well as receiving immediate an nerally honest feedbc.ck regard-
ing their classroom perfor ce.

Even seemingly equitable grading systems have punitive as-. pects. A teacher who gave nothing but A's probably wouldn't last,
there are always some students who receive D's and F's. Low grades
can seriously hinder a student's future learning by instilling a nega-
the self-image and pervasive fear of failure. Thus a self-fulfilling
prophesy can be, created and maintained that will fol:ow a student
through life. In such cases grades can effectively stifle rather than
enhance motivation for learning.

Howev er, this is not to say that all marking systems are without
mptiv ational v alue to students. A thoughtful marking system can
prert\ide the student w ith a series of check points showing the prog-
ress made in the succPssiv e attainment of objectives. This elimin-
ates unfair comparison of students and personalizes learning as well
as marking. It is likely to be more rewarding and motivational to
students.

Description

One of the primar ' goals of the majority of reporting plans is
to pro ide as accurate ..s possible a description of how the child is
functioning in the Alio 1 life. Reporting on student progress is car-
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reed on formally and informally in describing academic and social
aspects of student progress.

The evaluation of students should be a continuous pro' ..ns, gath-
ering information that reveals changes in student learning and be-
havior as students progress through school, changes that include all
phases of the life of the student. Reporting methods should be con-
cerned not just with academic success, but with changes in social
and emotional development ani attitudes necessary for future life
and learning in the community.

Such observations should be communicated to the student and
his parents in as clear and concise a fashion as possible. Behavior
can best be described if the observer knows what to look for and
describe. Educational- objectives that are specific and comprehensi-
ble facilitate teacher observation and evaluation. These objectives
should be based cn learning theory and child growth and develop-
ment principles as tUy apply to the classroom. The knowledge of
these objectives will C-PaKify the teacher's job and aid him in provid-
ing effective instructional services as well as communicating stu-
dents' progress to parents in the best way possible.

If the requirements of the district make it mandatory that the
teacher use grades to describt. stildent progress, he should exercise
caution in carefully defining just what each grade will mean in terms
of student development, using descriptions of real learning activities
rather than mere memorization. Grades can have the unpleasant
tendency of distracting parents and students away from the proper
functions of education, if care is not taken in setting standards for
and assigning grades.

'The teacher should.consult with parents and students to enlist
their aid in determining and defining what kind of developn,erg is
expected. The teacher should keep uppermost in his mind the _`act
of individual differences, and the fact that the classroom mukt be
a cooperative as yell as a competitive situation. Symbols must not
so glorified that they obscure the true educational purpose.

A major criticism of most reporting systems is that they are
unduly dominated by comparisons betven students. Reports based
on whether the child is continuing tolgrow at a rate and in ways
which are appropriate are morp desirable.

Public Relations

Parents, students, school personnel,, and the board of education
are all desirous or learning as much- as possible about the school life
of the students. Such information can be classified, as one facet of
the school's public relations program, providing information about
educational programs and objectives and describing student per-
formance.

7
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School-home corn mu nic must be . two-way process. Par-
ents and teachers racist work together to develop a cuinmon point
of view on the purposes )f reporting. Such endeavors would. lead
t? increased co unicati an between the home and the school and
decreased fncti n at reporting time. Open communication is espe-
cially important when a school attempts innovations in methods of
reporting to pz rents., Innovations can be baffling and disturbing to
parents, if icient groundwork has not been laid and parents have
not been inclUded in planr.ing. Ob% iously, angry and misinformed
patents can defeat even the most thoughtful reporting revisions.

the past when reports to the home of student progress con-
sisted imarily of symbolic representations, such as letter grades
and perc tages, parents generally assumed that such representa-
tions were easily- understood and clear in meaning. Now, i owever,
educational objectives are changing and reporting systems are fre-
quently being changed with them. Unfortunately, many parents and
some educators have been in the position of opposing any innovation
in reporting procedures because 6f ignorance of their actual value
and importance. This is why it is mandatory that methods for com-
municating the rationale be developed.

4
The Association for Supen Ision an, Curriculum Development

(1) suggests the following as being mutual purposes of a reporting
system on which parents and teachers can agree:

1. Communicating the child's needs and problems as they
relate to his progress along all lines of developmental
growth.

2. Communicating the lev:1 and progress each child is mak-
ing in each level of growth at a given time.

3. Communicating the possibilities and responsibilities for
helping the child in mutually acceptable ways.

Reporting systems can be of great value to the teacher in evalu-
ating the school program from the point of view of Opil growth,
and then transmitting this information to parents. The_perceptive
teacher can learn much about how the school is functioning from
what goes out to parents in report cards.

The amount of actual communication taking place between the
home and the school is more important than which specific method
is being utilized. A reporting plan which promotes communication
would be the best from every point of view. Parents who are ade-
quately informed about reporting systems are much more likely to
cooperate with the school in accomplishing its objectives.
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CHAPTER III-

CONTENTS OF REPORTS TO PARENTS

A comprehensive e A.mination of the primary contents of re-
ports to parents show that there are five general areas included in
reports. comparative information, social adjustment information, in-
div idualized information, information about how well the child works
to capacity, and physical development information.

Comparative Information

One means that has been used to describe student performance
has been to compare that performance with that of other students,
locally or nationally. This practice of evaluating students by com-
paring them with other students has become a controversial educa-
tional issue in recent years.

Some educators and parents feel that reporting methods ahich
do not stress competitis eness and comparisons are most desirable,
since they eliminate many of the negative by-products of convention-
al report cards, especially those consisting of letter grades, which
are generally based on hoW a child does in relationship,to his class-
mates. Informal reporting methods which do not place primary or
undue emphasis on comparison of students arc more satisfactory.

Marking systems based on comparison have been criticized for
a lack of valid norms. It often happens that an A from one teacher
will have a completely different basis from another, even if the
course and subject .matter are exactly the same. Obviously; even
greater des iations are possible and indeed highly likely from grade
to grade, school to school, district to district, ad infinitum. An A
cannot be taken at face value, nor can an F.

Grade norms are often s irtually meaningless. Rather than norm
referenced marking procedures, criterion referenced marking
should be used. This method stris es to put marking on an absolute
instead of a relatise basis. This method might prove difficult in
some abstract subject areas, but a planned continuum of subject-mat-
ter knowledge should be possible in all areas.

Grading on the basis of the bell curve has, been sanctified by
some educators and cursed by others. It has been pointed out that
use of the bell curse in a classroom, with a relatively small number
of students, is especially ludicrous, since the chances of obtaining an
accurate distribution are virtually nil. Use of the bell curve in a
classroom wherein ability grouping has been used is especially un-
fai, since enforcement of a rigid bell curve system means some stu-
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dents in a bright class who would ordinarily receive As and B's
would get Cs an D's to satisfy, the demands for a "perfect" curve.
This might lead one to conclude that some teachers are more inter-
ested in art than logic.

It cannot be denied that some parents do want to know how
their child measures up to his peers in terms of school performance.
However, the school must exercise utmost caution in fairly evaluat-
ing and reporting student progress, and should include other types

informationnformation v% ithout relying totally on comparative information.

Social Adjustment Information

Current concern with the development of the total student,
rather than prior dediCation only to the 3 R's and academic basics,
has led schools to explure. means of conveying broader information
to parents about student growth and progress. For this reason, re-
ports to parents often now include information about social adjust-
ment.

Reporting procedures should attempt to give as comprehensive
a picture of the life of the child in the school as possible. Thus re-
porting should include ev idence of growth in knowledge and atti-
tudes necessary to future life in our society?

Human relations skills that a child has developed in the course
of the year is certainly a valid area for including in reports to.the
honv Skills in getting along with other peoplp are a necessary part
of student development and growth.

Individualized Information

Individualized information about student development has be-
come preferable to and of greater interest than information based
solely on comparisons of strident performance. Parents tend to want
as much specific information as possible about their child and his
personal progress rather than the more traditional ABCDF report
card method; whiCh depends primarily on an assessment.or how the
student compares with his peers. Teachers also often prefer an in-
dividualized system of reporting, since it represents less penalty and
trauma for the slowfr student.

hi some cases, especially the ungraded and free schools, indi-
vidualized reporting methods are the only ones used. Individualized
information .s the only type of information transmitted to the home
and to the student, about his performance. Although it isn't possible'
to detect whether this is truly the wave-of the future it does seem
likely that further use of individualization of reporting and evalua-
tion procedures within the conventional school setting will take
place. For teacher and parent to take part in an interchange of in-

10
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divictualized information about the child can have (Treat valiie in
helping the parents and teachers guide and counse! children success-
fully.

Information about Ilow Well the.Child Works to Capacity

Parents want to know w hat their child's potentialities are and
how successful he is in,fulfilling them. Parents become concerned
when it seems to them that their child is not doing as well as he
might. The problem 9f honestly and completely assessing a child's
potentialities has consistently baffled and frustrated educators. Al-'
Though intelligence tests halve been around for many years, their use
and misuse are still topics of jivel3 debate by parents and teachers.

In addition to this basic inability to make accurate assessment
of student growth potential, educators hat e also run into difficulties
in lielfmng students who seem clearly not to be accomplishink all
they might.

These problems are of course reflected in attempts to report in--

formation about the child's performance in ruationship to his abil-
ities. When ascertaining real ability is such a nebulous proposition,
reporting on aptITude and ability also is fraught with tincerte:nty.

Nes ertheless, some hazards can be avoided if reporting and
ev aluatiun are based un clearly defined levels of growth tl.at allow
the child to progress logically from one step to another as his abil-
ities permit him tu. The reporting items should be part of the total
educational program which w uuld be based un recognizing and, pro-
%Acting continual sequential srowth and development in all curricu-
lum areas, allowing students to maximize their own strengths and
resources. Students would nut be pressured to measure up to some
unrealistic ideal.

One way of assessmg pertoi/nance capacity is by organizing the
curriculum in a weighted manner, allowing. the student to choose
the instruction that meets his needs. Accomplishing a particular

-task vv uulu allow the student to continue in'Studying and completing
the sequence. Flexibility in determining objectives must be inher-
ent in such a curriculum. The reporting process then becomes more
accurate as a student must accomplish specific objectives indicating
fulfillment of certain levels of achievement.

Information about Physical Development

Information about, the physical development of the child has
value to the parent and teacher seeking infer mation about the total
growth and progress of the child. The school should attempt to in-
form parents about their child's attitude toward his health, and his
energy output as ubsery ed in the classroom and in physical educa-

11
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tion actiN ities. This helps complete the total picture of the child
'which reporting seeks to present.

C

CHAPTER IV

SOURCES OF INFORMATION FOR REPORTING,

The sample sources of reporting provide the sources from
which specific information about the child's cognitive, sociopsycho-
logical, and physical growth can be obtained.

For comparative information, the use of standardized tests pro-
vide a more accurate picture of a pupil's strengths and weaknesses
in subject matters. The mailable norms afford bases for comparing
students' achicRment to that of other students. Aptitude tests help
assess a student's ability to achieve in relationship to that of his
classmates.'

Standardized tests have little or no meaning except to indicate
how well a child has done in relationship to others in the testing
group. The norms generally employed on the elementary school lev-
el are grade norms, hich interpret a child's test score by comparing
him W, ith the m erage scores in the norming population. Percentile
norms describe a child's relati% e position among pupils of his grade
level.

Comparative information can also be'obtained from mastery
tests and achievement tests. Mastery tests have been given to test
how much of a, subject a student has actually learned and to deter-
mine how his learning compares with that of other students. Achieve-
ment scores also compare how well the child does in comparison
with others.

Locally standardized norms generally afford better comparison
results 'than nationally standardized norms. ,

Social adjustment information can be obtained in a number of
Ways A teacher echo has been. trained in' systematic student observa-
tion can gather a considerable amount of information about a stu-
dent through informal methods. Students exhibit social and emo-
tional maturity throughout the school day by their reactions to fail-
ure, criticism, praise, and social interaction. An.anecdotal record,
which is a recording of behavior as it occurs, can be very useful in
assessing total social adjustment. However, the teacher must exer-
cise caution in being objective in recording exactly what happened

12



in a particular situation, rather than using personal subjective im-
pressions of students, which are of little real value in learning about
student behavior.

Careful observation makes possible an appraisal of aspects of
growth for which few adequate objective instruments are available.
These observations may bring to light aspects of social and emotional
development, having wider implications for many problems in aca-
demic areas.

Informal teacher-parent, steacher-student, and teacher-parent-
student conferences can be a major source of information on social
development and adjustment. The conference allows the teacher to
find out factors that may be affecting the school life of the child,
which might not otherwise be brought to light. The conference also
aids the teacher in communicating information to the parents about
social problems the child may be having more accurately than writ-
ten reports.

Social growth and development can also be evaluated by use of
questionnaires and projective techniques.

Questionnaires are available which serve as personality inven-
tories by drawing out responses to questions designed to ascertain
such traits as self-reliance and aggressiveness. Projective devices
such as the Thematic Apperception Test are sometimes used to de-
termine social adjustment. Such tests utilize students' interpretation
of such items as pictures and ink blots to discover inner conflicts and
personality, characteristics.

Individualized information can be derived from many sources
in the classroom. Student-made games that students then take home
and use can be of v aloe in demonstrating individual progress. The
teacher, prepares instructions so that parent and child can play the
game:at home.

Parents can also be enlisted in helping children prepare for
such activities as book reports, bulletin board construction, and class
newspapers. By involving parents in such activities, a great deal of
information about the individual child's learning can be picked up.

A systematic comparison of the child's present behavior and
learning with his past records in these areas should be made before
attempting to make individualized evaluations of students for report-
ing purposes.

Conferences, anecdotal records, and home visits are sources
through which the teacher can both gain and transmit individualized
information about children.

Samples of the child's daily work such as a spelling test, an
arithmetic paper, a tape recording of class activities, progress eharts,

13
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bl111,11d0, repo' ts, test t csultsind booklets ur special projects made
by the student are of value in, individualizing.

Progress reports can be based un specific tasks accomplished.
The' could also be based on loels of accomplishment of an individ-
ualized curriculum.

Sample sources for information un student physical development
include results of height and weight measurements, health factors,
and physical skills and activities as demonstrated in physical educa-
tion programs.

CHAPTER V

MEANS OF REPORTING

Parents. teachers, and students generally agree that some type
of reporting to parents is a legitimate function , of the school, but
there is little agreement un how such reporting should be done.
Moreover, It seems certain that no single reporting method can be
appropriate to every school situation.

The History of Reporting Methods

An examination of the history of methods of reporting shows
developmental trend from early numerical reporting systems to

present preference for the conference type of reporting. The in-
crease in knowledge of how students learn has led to a corresponding
desire to increase the of of reporting methods in accordance
%vith this nos knowledge. Educators are attempting to devise meth-
ods of reporting that inform parents more fully of-the many phases
of their child's school life. Thus many innovations have been at-
tepted in recent years, supplementing ur replacing more tradition-
al methods.

Yauch (1) made a re% iew of 50 years of reporting practices by
comparing the first and third editions of the Encyclopedia of Educa-
tional Research. Yalta found that even early research studies con-
firmed that use of symbols did not adequately coney needed infor-
mation, so attempts to improve reporting systems focused on em-
phasizing several areas of progress.

Yauch also found that it was most often teachers who were re-
sponsible for reporting innovations rather than parents. Research
studies showed that 87(,'," of parents favored retaining whatever
marking system is then in effect.

14.



A survey of reporting systems in use indicate that prior to 1920
almost all school systems used a marking technique based on per-
centages. During the twenties marking systems began being re-
vamped so that they also ga% e recognition to a student's efforts to
achieve in the classroom. In the thirties the main innovation in
marking was the reisiun of systems to include some analysis of the
student's personal and social de% elopment in addition to his academic
development.

The forties and fifties brought three main goals to reporting
practices:

, 1. The marking system used should be immediately meaning-
ful to parents and students.

2. Marking systems should be standardized for all teachers in
the system, with standards being clearly stated on cards
sent to parents so that parents and students are aware of
them.

3. Marking systems should be reviewed on a periodic basis,
preferably in cooperation with parents.

The folluv,ing trends were found to be representative of more
recent trends in reporting practices:

1. Current report cards share se% eral common characteristics,
the most important of ,which are space to record school
grades and behavioral achievements, and space for the
teacher to add personal comments:

2. Most common frequency of issuance is six times a year, but
some schools are cutting down the number of reports to one
or two a semester.

3. Schools are augmenting formal reports with other proce-
dures such as parent-teacher conferences.

4. Parents are playing a larger role in developing report cards
and planning revisions.

5. Report cards are becoming more uniform within school sys-,
tems. Eighty-nine percent of the school systems report that
the same form is used in all schools within the system.

6. There is a strong drive to improve the quality of report
cards as shown by the fact that 52 percent of the districts
had revised their form within the past five years.

The Mode of Reporting

There are almost as many techniques of reporting and evalua-
tion as there are school systems. The basic systems ha% e many vari
ations, all designed to communicate effectiely the progress of the

15



child in the school. Although some schools utilize a single mode of
marking, the literature reflects that schools that use a combination
of methods have been more successful in conveying necessary infor-
mation to parents.

Some research studies have found that the mode of reporting
used produces no significant differences in student motivation in per-
formance. Otto et al. (2) conducted an experiment to discover
which of four methods of reporting was the most satisfactory to both
parents and teachers. The researchers wanted to ascertain whether
parents and teachers differed in terms of educational objectives and
also whether one reporting system had advantages over another in
terms of improving pupil achievement. They also consulted ,with
students to determine which reporting system they preferred.

The four different reporting systems studied were the following:
1. individual parent-teacher conferences
2. use of A-B-C-D-F marking system

3. use of 1-2-3.4 marking system
4. use of S-I-U symbols on a type of report card

The results of the study indicate that the objective of maximum
concern to both parents and teachers was getting the basic skills
in the so-called three R's and social studies and science. Teachers

And parents were found to be uncertain about just what to report;
.replies to questions about reporting content tended to be so vague
as to be of little use in developing new reporting systems.

The researchers considered the outstanding finding of their
study to be the fact that there was little discernable difference. in ef-
fect between the four different plans. They concluded that a report-
ing plan using some combination of the four methods would prob-
ably be most desirable. They also noted that the conference method
is especially desirable because it conveys more information to par-
ents than the other methods. But since conferences are more time-
consuming than other methods, it is valuable to have reports by
other methods at more frequent intervals.

The majority of the nation's schools retain some form of the
traditional A-F report card in reporting pupil progress.

Modification of the traditional form has given rise to methods
such as the dual-marking system, letter-marking system, and the
pass-fail rating system, in an attempt to overcome some of the def-
icits of the pure A-F system.

The Bellevue, Washington school system (3) decided to drop
report cards altogether rather than experimenting with revisions.
They substituted instead a conference -type method of reporting to
parents.

16



School personnel felt that report cards were unsatisfactory for
a number of reasons. Report cards only told how the child was doing
with no explanation for his progress or lack of progress. Communi-
cation between home and school should be two-directional, whereas
with report cards it was likely to be only one way. Report cards
don't give the teacher any insight into family history and problems,
which would obviously have an effect on the child's school work.

Under the new conference plan, parents were invited to school
periodically for information-exchange visits with their child's teach-
er. Thus, when students are doing poorly in school, parents have a
better chance of understanding the child's problems and knowing
what to do to help.

This innovation was not generated solely by faculty members
and other educators. It was the result of a citizens' committee ap-
pointed as a result of parental dissatisfaction with the existing mark-
ing system. The committee found that parents felt that parent-
teacher conferences were the most effective methods of exchanging
information between home and school.

Conferences are held during six days in November and six in
February set aside for that purpose. Conferences are held in the
afternoon and last at least half an hour. The appointment slips sent
home with parents list several possible topics for discussion, for ex-
ample, student work habits, individual growth, growth as a group
member, comparative grades, reading, writing, and speaking. When
the parent returns the slip to the teacher, she checks areas she is
particularly interested in discussing. Prior to the parent-teacher
conference the teacher meets un an individual basis with each stu-
dent to discuss his particular progress and concerns.

Other school districts have retained some form of report card
and supplemented it with other reporting techniques, while attempt-
ing to refine grading techniques and eliminate inaccuracies and in-
adequacies in report cards.

The dual-marking system.has been in use in various schools to
report student progress. It attempts to relate progress to ability and
sets grade norms. It' Also attempts to set objective standards on
which the teacher basestrading and reporting.

A dual-reporting system may be a combination of various modes
of reporting. A check list and letter grade combination, conference
and letter grade combination, and anecdotal record and conference
combination are all examples of dual-reporting systems.

A sometimes neglected source of reporting student experience
is the student ,himself. A parent may manifest more interest and
even more credibility in the reports which the child himself relates
to the home than the more formal reports which the teacher prepares
and sends home with the child. Children's personalized reporting to
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the home can be institutionalized s%ithin the school system in a num-
ber of ways. Some of these include the following:

1. A self-evaluation form completed by the student and sent
home with the child. The form should include attitudinal
questions, affecthe and cognitive dimensions of reporting.

2. Letters from students to parents summarizing student
school life for a period of time.

3. Parent-teacher-student conferences, parent-child confer-
ences, and teacher-child conferences.

4. Checklists

5. SaMples of student classroom work

Frequency of Reporting

The frequency with which schools report to parents is a signifi-
cant part of a reporting and evaluation system. When to report is
a decision that the school must make when devising a reporting plan.

A report from the Elementary Schools Section of the United
States Office of Education (4) surveyed 70 school systems of various
sizes and compositions in all parts of the country. The survey found
that more than fifty percent of the schools sent out written reports
to parents four times a ;,ear. Other schools sent out reports to par-
ents three times, six times, twice, and once a year, respectively, in
order of the number of school systems responding. The researchers
found that reports are now being sent home less frequently than
had been in former y ears, because the "careful observation, exten-
she record-keeping, and studied judgment which modern reporting
requires of teachers" makes this necessary.

Some districts have eliminated mass issuance of report cards,
and instead adopted a system wherein report cards are issued a few
at a time during the y ear. The school informs the parents that they
will receive a report on their child sometime in November and in
May and at the end of the school year, for instance. Teachers report-
ed that this plan eliminated some of the tension and fear that arose
when children all got together to compare report cards. It also has
the adsantage of distributing the teacher's work load more evenly
and allow ing him to do a more thorough evaluation than does the
cons entional system of sending out all reports at the same time. In
addition it gi% es the teacher additional time to involve the child in
preparation of his report.

A study by the NEA (5) of the frequency of reports,found that
43% of elementary schools reported four times a year, 44% report-
ed more than rise times a year, 6% reported five times a year, 3%
reported three times a year, and less than one percent reported
twice a year.
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Otto et al. (6) made a survey of hoW often reports to parents
should be made. Fifty percent of the teachers responded that reports
should be issued as needed. with the remainder being equally divided
in preference for reports every six or nine weeks. The majority of
parents wanted reports C\ ur.N six weeks, with the remainder favor-
ing reports every nine weeks.
1. Vauch, Wither. What Research Says About School Marks and Their Re-

porting", NE.A Journal. (May, 1961), 50, 58.

Otto, Heim. Mel in Bouden, Vere de Vault, Joseph Kotrlik, and James
Turman. Four Methods of Reporting to Park ,its. Report of a Study Spon-
sored by Texas Congress of Parents and Teachers, Austin, Texas. Univer-
sity of Texas, 1957, 247 p.

3. -Thinking About Dropping Report Cards." School Management, XI (April.
1967), 104-109.

4. Reporting Pupil Progress to Parents". EduLatimial Briefs, XXXIV (De-
cember 1956), 24 p.

5. "Reporting to Parents", NE.1 Research Bulletin, XLV (May, 1967).

6. Otto, op. cit.

CHAPTER VI

INFORMATION PERTINENT TO REPORTING
MODEL. DEVELOPMENT

The author conducted research on parent and teacher prefer-
ence in information tube reported to the home. This data was gath-
ered in an effort to develop a model reporting system incorporating
parent and teacher preference and prey ious research findings as ci-
ted in the literature.

This survey of parent-teacher preference in information to be
reported to the home was made in Independent School District.#276
in Minnetonka, Minnesota. A ten percent sample of*the population
was taken, w all 300 questionnaires being sent out to parents and 90
to teachers. In compiling the final results '240 questionnaires from
parents and sixty from teachers w ere used. (The extra question-
naires were necessary to achieve the desired return of eighty per-
cent.) Items included in the questionnaire w ere designed to ascer-
tain parents' and teachers' opinions of what information should be
reported to parents about the child's life in school and how often this
information should be reported.

The survey was conducted in Minnesota School District #276,
which is located in an upper-middle class residential suburb of Min-



neapolis consisting of single family homes with minimal commercial
and industrial do. elopment. Thd population of the study was com-
posed of parents whose children were in attendance in grades K-6
"during the school year 1970-71 and teachers employed in grades K-6
in 1970-71 in the Minnetonka School District.

The questionnaire asked the respondents to rank five types of
information according to the importance they...attached to each type.
The types of information were the following. information compar-
ing a child with other students, information about the child's social
adjustment, individualized information about how much the child
has learned, information about how well the child works up to capa-
city, and information about the child's physical development. Re-
spondents were able to add information that they wanted which was
not already included in the questionnaire or delete any type of infor-
mation which they felt was not desirable. The questionnaire also
asked respondents how often such information should be repurted to
parents.

Analysis of Student Evaluation and Reporting
Practices in the Elementary School

This infoimation is being compiled as part of a study to develop a model
reporting system in the elementary school. This study is being conducted with
the knowledge of Dr. root, Superintendent of the Minnetonka Public Schools
by Dat id Ongiri, a former elementary school teacher in the Minnetonka
J0006. Delete any statements below which you do not consider to be impor-
tant in student etaluation and reporting, and add any statements that you
think would be Met ant. Then rank the statements in order of their impor-
tance in the blanks on the left hand side, i.e. 1. for most important through 5.
for least important. Also. circle on the right hand column the number repre-
senting the number of times per year that you think parents should receive
such information about their children. Please feel free to comment, or call.
Thank you for your cooperation.

frequency
1. Information 1

6
2
7

3
8

4
9

5
10

comparing the child with other students,
e.g., achievement tests, rank scores comparing the
child with others in his class

2. Information 1 2 3 4 5about the child's social adjustment, e.g.
how thb child gets along with other children, how he
interacts 'with adults, how he performs in group
activities

6 7 8 9 10

3. Individualized information 1 2 3 4 5about how much the child
has learned; e.g., an analysis and examples of daily
work, progress reports at a fixed period of time,
remedial and enrichment aspects of the child's work

6 7 8 9 10

4.How the to 1 2 3 4 5well child works up capacity; e.g., in-
formation comparing the child's work from one period
with that of another period, analysis of how much
effort he puts into daily assignments

6 7 8 9 10

5.---Information about the child's physical development, 1 2 3 4 5
e.g., physical growth, health, performance in physical
education activities

6 7 8 9 10

6.Other: (please specify)
Comments:

20
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Results of the surrey indicated that individualized information
about how much the child has learned is the item of highest priority
to parents. On the other hand, teachers consider information about
the child's social adjustment to be of top priority in reporting, and
ranked individualized information third out of the possible five.
After !nth% idwilized information, parents caose, in order of prefer-
ence, how well the child works to capacity and information Compar-
ing the child with other students, information about the child's so-
cial adjustment, and lastly information about the child's physical de-
r elopment. Teachers ranked information about how well the child

(irks to capacity second in preference, with comparative informa-
tion and physical der elopment information fourth and fifth respec-
tively.

The general lack of agreement between parents and teachers
as to what to report is quite obious from the above. This dichotomy
is present in many school systems and often hinders development of
a reporting system that is reasonably satisfactory to parents and
teachers.

Parents and teachers were also asked how often each of the five
types of information should be reported to parents. Parents wanted
information about how well the child works to capacity and individ-
ualized information about hiAv much the child has learned to be re-
ported home fire times each year. Information about the child's so-
cial adjustment should be reported four times per year with infor-
mation about the child's physical development and information com-
paring the child with other students wanted three times per year.

21
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TABLE 1

All Parents' Ranking of Fi'e Types of Information Concerning
Pupils in Order of Importance

Type of Information

Information comparing
the,Rhild with other
students

Information about the
child's social adjust-
ment

Individualized infor-
mation about how much
the child has lea'rned

How wen the child
works up to capacity

Information about the
child's physical
development

Rank Frequency Distribution
1 3 4 5

Mean
Rank

33 31 102 93 4 2.71

16 37 63 105 2 3.18

52 92 36 21 24 1.99

70 55 22 11 60 2.71

63 11 5 1 140 3.66

t
Analysis of Data for All Parents

Table 1 shows that the parents place primary importance on in-
dirldualized information about how much the child has learned, this
had a mean of 1.99. How well the child works up to capacity and in-
formation- comparing the child with other students followed this in
parental concern wth identical mean ranks of 2.71. Of lesser inter-
est to parents was information about the child's social adjustment
with d mean rank of 3.18 and information about the child's physical
development with a mean rank of 3.66.
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Teachers are in agieement with parents that individualized in-
fo,rmation should be reported five times per year. Teachers also
agYee that; information on the child's ,social adjustment should be
reported to the home four times per year. However, teachers want-
ed information about how well the child works to capacity only four
times per year and physical development and comparative informa-
tion only twice a year.

TABLE 3

Teachers' Ranking of Five Types of Information Concerning
Pupils in Order of ImportanceAll Schools

Rank Frequency Distribution Mean
Type of Information 1 2 3 4 5 Rank

Information comparing
the child with other.
students

Information about the
child'i social- adjust-
ment

Individualized'-infor-
mation about how much
the child has learned

How well the child
works up to capacity

Information about the
child's physical
development

2 8 4 12 28 4.03

11 27; 18 4 0 2.25

14 14 22 8 1 t 2.46

21 15 10 7 2.26

7 7 9 18 16 3.51
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Table 3 shows that teachers prefer :information.of an individu-
alized nature about how much the child has learned to be reported
file times a sear. This was the highest frequency, followed by infor,
mation about, social adjustment and information about how well the
child works to capacity each to be reported four times a year. They
v.uuld like information abouLthe.child's physical development to be
reported three times. Information comparing children should be
sent, home only twice a year.

;table 4 indicates that parents prefer that, all types of informa-
tion except information about the child's physical development
should be reported four times a year. However, they are interested
in receiting information about the child's physical development only
three times, a yehr.

Re lath ely feu parents and teachers chose to delete information
from the questionnaire, a total of nine respondent§ deleted any in-
formation. This lould seem to indicate that the great majority of
patents And teachers want all the types- of information listed on the
questionnaire to be reported to the home.

TABLE 5

Types of Information Deleted by Parents and Teachers

Type oftsluformation

Information comparing
the child with other
students

.

Information about the
child's social adjustment

Individualized informa-
tion about how much the
child h8 learned

How well the child works
up to capacity

Information about the
child's physical
klevelopment

Teachers Parents Total

3 2 5

0. 0
,
' 0

0 0 0

1 0 1

2 1 3



Deletion.of Information by Parents and Teachers

Table 5 indicates the number of teachers and parents who de-
leted a type.of information from the questionnaire as being of no
importance to them. Three teachers and two parents deleted infor-
mation comparing the child w ith other students, one teacher deleted
information about how well the child works up to capacity, and two
teachers and one parent deleted information about the child's physi-
cal development. Parents and teachers thus indicated that they
wanted all types of the information contained on the questionnaire
as ev idenced that so few chose to delete the information when given
the opportunity. Although information was added it was not signifi-
cantly different from the the types of information contained in, the
questionnaire.

Summary.

Although parents and teachers involved in this particular sur-
vey had some areas of agreement, the general trend of the results

as of frequent lack of agreement. Parents wanted information re-
ported to them more frequently than teachers felt it should be in
several instances. Teachers rated information comparing students as
of little importance, parents ranked this as of second in importance.

The Model

The problems of reporting and evaluation have been persiStent
ones for educators. The author's proposed model is an effort to pro-
vide parents With information about their child's school life in a way
that is supportive and accurate.

The planned model reporting system would discard the use of
all symbolic representations of evaluations of student progress. This,
would eliminate the hazards which letter grades, percentage systems,
and number grades pose fur teachers, parents, and especially stu-
dents. Students who have always received poor grades are likely to
have developed a poor self-image as well. The ramifications of this
lowered self - esteem in later life can be many. Report card time can
be particularly traumatic to the child who has low academic ability
but who expends great effort in completing his schoolwork. A con-
tinuing parade of C's and D's may tell such a child in a very dra-
matic way the opposite of all the pious platitudes about the rewards
of hard work.

Symbolic representation ()Rep has the effect of creating'confu-
sion for parents, teachers, and students as to what such marks really
mean. Standards for assigning grades vary so dramatically from dis-
'trict to district, school to school, grade to grade, and teacher to teach-
er. This ,coin be especially confusing and demoralizing to young chil-
dren.
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Marking time can be a time of anxiety and pressures for teach-
ers. The process of assigning letter grades is difficult under the best
of circumstances, and circumstances are often far from ideal. Teach-
ers are aware of the fact that grades may have implications far be-
yond the classroom, as in college admission and scholarship awards.
Teach rs may be subject to pressure from parents, students, other
teache s, and administration to give higher grades than a student
actuall deserves. Remember the quarterback who would miss the
big game against Siwash if teacher didn't change the D to B? the
situation that launched so many bad movies and plays. For teachers
struggling to be just, that situation would not be terribly funny per-
haps.

Low grades can be a potent weapon when misused by parents.
Parents who withdraw lose and reassurance from children whose
schoolwork is not up to standard can do irreparable harm to a child's
sense of security and affection.

. .
It should also be pointed out that the adoption of this model will

probably not affect pupil achievement. Research studies by Otto,
Bowden, et al, Mann, Odell, et al, and Chansky found that the type
of reporting system used in a district did not have a substantial ef-
fect on pupil achievement in the district.

For administrative purposes the school year would be divided
into four quarters cif nine weeks each. This provides a scheduling
framework for teachers and administrators.

The model will include provision for two regularly scheduled
parent-teacher conferences during,the school year, plus ,as many
others as parents and teachers may deem necessary. The first con-
ference will be held towards the end of the first quarter. During the
conference the teacher will discuss with parents their child's per:.
formance on informal and standardized tests. Also at this conference
the teacher will discuss with the parents a set of objectives to be fol-
lOwed through the year. Any matters of concern to parents and
teacherin regard to class attitude and social adjustment will be clari-

-fled at the first conference.

The second conference will be held towaid the end of the third
quarter. At this conference the objectives set-by teacher and parents
will be reviewed to ascertain how much progress has been made to-
ward meeting the goals. Strengths and weaknesses of the child's
work in school will be discussed. The teacher will talk with the par-
ents about promotion and enrichment opportunities for the future.

In. addition to the two regularly scheduled conferences it will
be conimUnicated to parents and teachers that conferences are de-
sirable and vital means of exchanging information and that confer-
ences may beheld whenever the need arises.

One of the considerations in_constructing the model was to in-
clude the five types of information un the research questionnaire pre-

28

R19



T
A

B
L

E
 6

'

E
va

lu
at

io
n 

an
d 

R
ep

or
tin

g 
In

di
vi

du
al

iz
ed

 I
nf

or
m

at
io

n 
C

on
ce

rn
in

g 
H

ow
 M

uc
h

St
ud

en
t H

as
 L

ea
rn

ed

T
yp

e 
of

 I
nf

or
m

at
io

n
to

 B
e 

R
ep

or
te

d
Sa

m
pl

e 
So

ur
ce

of
 I

nf
or

m
at

io
n

M
ea

ns
 o

f
R

ep
or

tin
g

Fr
eq

ue
nc

y
pe

r 
Y

ea
r

in
fo

rm
at

io
n 

ab
ou

t h
ow

m
uc

h 
th

e 
ch

ild
 h

as
le

ar
ne

d

1.
St

ud
en

t d
ai

ly
1.

St
ud

en
t

w
or

k
R

ep
or

ts

2.
Pr

og
re

ss
 te

st
s

2.
St

ud
en

t
se

lf
-

as
se

ss
m

en
t

10

3.
R

ep
or

t f
ro

m
 s

pe
ci

al
se

rv
ic

es
3.

C
on

fe
re

nc
e

2

4.
In

fo
rm

al
 a

nd
fo

rm
al

 te
st

s

5.
St

ud
en

t s
el

f-
as

se
ss

m
en

t

M
od

el
 C

om
po

ne
nt

 f
or

 R
ep

or
tin

g 
In

di
vi

du
al

iz
ed

 I
nf

or
m

at
io

n
C

on
ce

rn
in

g 
H

ow
 M

uc
h 

St
ud

en
t H

as
 L

ea
rn

ed
T

ab
le

 6
 e

xp
la

in
s 

on
e 

co
m

po
ne

nt
 o

f 
th

e 
m

od
el

 e
va

lu
at

io
n 

an
d 

,r
ep

or
tin

g 
sy

st
em

.
It

 in
di

ca
te

s 
th

at
 in

-
di

vi
du

al
iz

ed
 in

fo
rm

at
io

n 
w

ou
ld

 b
e 

co
lle

ct
ed

 f
ro

m
 te

st
s,

 d
ai

ly
 w

or
k,

 s
tu

de
nt

's
 s

el
f-

ev
al

ua
tio

n,
 a

nd
 r

ep
or

ts
fr

om
 s

pe
ci

al
 s

er
vi

ce
s.

 T
hi

s 
in

fo
rm

at
io

n 
w

ou
ld

 th
en

 b
e 

re
po

rt
ed

 e
ith

er
 a

t c
on

fe
re

nc
e 

tim
e 

tw
ic

e 
a 

ye
ar

 o
r

se
nt

 h
om

e 
m

on
th

ly
.



T
A

B
L

E
 7

E
va

lu
at

in
g 

an
d 

R
ep

or
tin

g 
In

fo
rm

at
io

n 
ab

ou
t H

ow
 th

e 
C

hi
ld

 W
or

ks
 U

p 
to

 C
ap

ac
ity

T
yp

es
 o

f 
In

fo
rm

at
io

n
Sa

m
pl

e 
So

ur
ce

M
ea

ns
 o

f
Fr

eq
ue

nc
y

to
 B

e 
R

ep
or

te
d

of
 I

nf
or

m
at

io
n

.
R

ep
or

tin
g

pe
r 

Y
ea

r

H
ow

 w
el

l t
he

 c
hi

ld
w

or
ks

 u
p 

to
 c

ap
ac

ity
1.

ef
fo

rt
 o

n
1.

sa
m

pl
e

da
ily

 w
or

k
w

or
k

2.
co

m
pa

ri
ng

 c
hi

ld
's

2.
pr

og
re

ss
w

or
k 

fr
om

 o
ne

te
st

 s
en

t
pe

ri
od

 to
 a

no
th

er
ho

m
e

3.
ob

se
rv

at
io

n
3.

in
fo

rm
al

te
st

 s
en

t
ho

m
e

4.
co

nf
er

en
ce

1
0 2

M
od

el
 C

om
po

ne
nt

 f
or

 R
ep

or
tin

gI
nf

or
m

at
io

n 
A

bo
ut

H
ow

 W
el

l t
he

 C
hi

ld
 W

or
ks

 U
p 

to
 C

ap
ac

ity
T

ab
le

 7
 s

ho
w

s 
ho

w
 in

fo
rm

at
io

n 
ab

ou
t h

ow
 w

el
l t

he
 c

hi
ld

 w
or

ks
 to

 c
ap

ac
ity

 is
 to

 b
e 

ga
th

er
ed

an
d 

re
-

po
rt

ed
. T

he
 s

ou
rc

e 
of

 in
fo

rm
at

io
n 

w
ou

ld
 b

e 
ef

fo
rt

 o
n 

da
ily

 w
or

k,
a 

co
m

pa
ri

so
n 

of
 h

ow
 w

el
l t

he
 c

hi
ld

 w
or

ks
at

 tw
o 

di
ff

er
en

t f
ix

ed
 p

er
io

ds
, a

nd
 te

ac
he

r 
ob

se
rv

at
io

n 
of

 a
tti

tu
de

 a
nd

 h
ow

 m
uc

h 
ef

fo
rt

th
e 

st
ud

en
t e

xe
rt

s.
Sa

m
pl

e 
w

or
k'

 a
nd

 in
fo

rm
al

 a
nd

 p
ro

gr
es

s 
te

st
s 

w
ill

 b
e 

se
nt

 h
om

e 
m

on
th

ly
.

T
hi

s 
w

ou
ld

 in
cl

ud
e 

te
ac

he
r's

br
ie

f 
co

m
m

en
ts

 o
n 

th
e 

pa
pe

rs
 s

en
t t

o 
th

e 
ho

m
e.



T
A

B
L

E
 8

R
ep

or
tin

g 
C

om
pa

ra
tiv

e 
In

fo
rm

at
io

n 
on

 S
tu

de
nt

s

T
yp

e 
of

 I
nf

or
m

at
io

n
Sa

m
pl

e 
So

ur
ce

to
 B

e 
R

ep
or

te
d

of
 I

nf
or

m
at

io
n

M
ea

ns
 o

f
R

ep
or

tin
g

Fr
eq

ue
nc

y
pe

r 
Y

ea
r

In
fo

rm
at

io
n 

co
m

pa
ri

ng
th

e 
ch

ild
 w

ith
 o

th
er

st
ud

en
ts

I.
A

ch
ie

ve
m

en
t t

es
ts

a.
'Io

w
a 

B
as

ic
gr

. 3
-6

b.
D

ur
re

ll-
M

ur
ph

y
R

ea
di

ng
R

ea
di

ne
ss

 f
or

gr
. 1

c.
G

at
es

-M
ac

G
in

iti
e

fo
r 

gr
. 2

2.
A

pt
itu

de
 T

es
t

fo
r 

ex
am

pl
e,

in
te

lli
ge

nc
e 

te
st

3.
A

tti
tu

de
 T

es
t

C
on

fe
re

nc
e

(C
hi

ld
's

ac
hi

ev
em

en
t

re
po

rt
ed

w
ith

 r
es

pe
ct

to
 n

at
io

na
l

an
d 

lo
ca

l
no

rm
s)

on
ce

on
ce

on
ce

on
ce

ev
er

y
ot

he
r

ye
ar

on
ce

M
od

el
 C

om
po

ne
nt

 f
or

 R
ep

or
tin

g 
C

om
pa

ra
tiv

e 
In

fo
rm

at
io

n
T

ab
le

 8
 p

re
se

nt
s 

th
e 

m
od

el
 c

om
po

ne
nt

 f
or

 r
ep

or
tin

g 
in

fo
rm

at
io

n 
co

m
pa

ri
ng

 th
e 

ch
ild

 w
ith

 o
th

er
 s

tu
-

de
nt

s.
 I

n 
or

de
r 

to
 p

ro
vi

de
 p

ar
en

ts
 w

ith
 a

 m
ea

ns
 o

f 
as

se
ss

in
g 

ho
w

 w
el

l t
he

 c
hi

ld
 d

oe
s 

in
 c

om
pa

ri
so

n 
w

ith
hi

s 
cl

as
sm

at
es

 a
s 

w
el

l a
s 

na
tio

na
l a

nd
 lo

ca
l n

or
m

s,
 s

ta
nd

ar
di

ze
d 

te
st

s 
w

ill
 b

e 
ad

m
in

is
te

re
d 

at
 le

as
t t

w
ic

e
a 

ye
ar

. A
n 

ac
hi

ev
em

en
t t

es
t w

ill
 b

e 
ad

m
in

is
te

re
d 

on
ce

 a
 y

ea
r 

at
 th

e 
be

gi
nn

in
g 

of
 th

e
th

ir
d 

qu
ar

te
r.

 '(
Fo

r
ex

am
pl

e,
 th

e 
Io

w
a 

B
as

ic
 T

es
t o

f 
D

ev
el

op
m

en
t f

or
 g

ra
de

s 
3-

6 
an

d 
D

ur
re

ll-
M

ur
ph

y 
R

ea
di

ng
 R

ea
di

ne
ss

 A
na

l-
ys

is
 f

or
 g

ra
de

 1
 a

nd
 G

at
es

- 
M

ac
G

in
iti

e 
fo

r 
gr

ad
e 

2)
. S

ta
nf

or
d-

B
in

et
 in

te
lli

ge
nc

e 
te

st
s 

w
ill

 b
e 

ad
m

in
is

te
re

d
ev

er
y 

ot
he

r 
ye

ar
 in

 g
ra

de
s 

1,
 3

, a
nd

 5
. A

tti
tu

de
 te

st
s 

w
ill

 b
e 

ad
m

in
is

te
re

d 
on

ce
 e

ac
h 

ye
ar

, a
nd

 a
 c

om
pa

ri
-

so
n 

ca
n 

be
 m

ad
e 

of
 c

ha
ng

es
 in

 th
e 

ch
ild

's
 ,a

tti
tu

de
 f

ro
m

 y
ea

r 
to

 y
ea

r.



.
T

A
B

L
E

 9

E
va

lu
at

in
g 

an
d 

R
ep

or
tin

g 
In

fo
rm

at
io

n 
ab

ou
t S

oc
ia

l A
dj

us
tm

en
t

T
yp

e 
of

 I
nf

or
m

at
io

n
to

 B
e 

R
ep

or
te

d

In
fo

rm
at

io
n 

ab
ou

t t
he

ch
ild

's
 s

oc
ia

l
ad

ju
st

m
en

t

Sa
m

pl
e 

So
ur

ce
M

ea
ns

 o
f

Fr
eq

ue
nc

y
of

 I
nf

or
m

at
io

n,
R

ep
or

tin
g

pe
r 

Y
ea

r

1.
ob

se
rv

at
io

n
co

nf
er

en
ce

2

2.
re

po
rt

s 
'fr

om
sp

ec
ia

l s
er

vi
ce

s

M
od

el
 C

om
po

ne
nt

 f
or

 R
ep

or
tin

g
So

ci
al

 A
dj

us
tm

en
t I

nf
or

m
at

io
n

T
ab

le
 9

 s
ho

w
s 

ho
w

 s
oc

ia
l a

dj
us

tm
en

t w
ill

 b
e 

re
po

rt
ed

 to
 p

ar
en

ts
 in

 th
e 

pr
op

os
ed

 m
od

el
. T

he
 in

fo
rm

a-
tio

n 
is

 g
at

he
re

d 
fr

om
 o

bs
er

va
tio

ns
 a

nd
 r

ep
or

ts
 f

ro
m

 s
pe

ci
al

 s
er

vi
ce

s.
 T

hi
s 

is
 r

ep
or

te
d 

to
 th

e 
pa

re
nt

s 
at

co
nf

er
en

ce
 ti

m
e 

tw
ic

e 
a 

ye
ar

. T
hi

s 
in

fo
rm

at
io

n 
in

cl
ud

es
 h

ow
 th

e 
ch

ild
 w

or
ks

 a
nd

 p
la

ys
 in

 a
 g

ro
dp

, h
ow

th
e 

ch
ild

 in
te

ra
ct

s 
w

ith
 a

du
lts

 a
nd

 s
tu

de
nt

s,
 a

nd
 h

ow
 th

e 
ch

ild
 is

 a
bl

e 
to

 u
se

 h
is

 le
is

ur
e 

tim
e.



T
A

B
L

E
 1

E
va

lu
at

in
g 

an
d 

R
ep

or
tin

g 
In

fo
rm

at
io

n 
A

 o
ut

 P
hy

si
ca

l D
ev

el
op

m
en

t

T
yp

e 
of

 I
nf

or
m

at
io

n
to

 B
e 

R
ep

or
te

d

In
fo

rm
at

io
n 

ab
ou

t t
he

ch
ild

's
 p

hy
si

ca
l

de
ve

lo
pm

en
t

Sa
m

pl
e 

So
ur

ce
of

 I
nf

or
m

at
io

n
M

ea
ns

 o
f

R
ep

or
tin

g
Fr

eq
ue

nc
y

pe
r 

Y
ea

r

1. 2. 3.

he
al

th
 r

ep
or

ts
ph

ys
ic

al
 e

du
ca

-
tio

n 
re

po
rt

s 
an

d
te

st
s

ob
se

rv
at

io
n

1. 2,

co
nf

er
en

ce
w

ri
tte

n
re

po
rt

s

2

M
od

el
 C

om
po

ne
nt

 f
or

 R
ep

or
tin

g 
Ph

ys
ic

al
D

ev
el

op
m

en
t i

nf
or

m
at

io
n

T
ab

le
 1

0 
sh

ow
s 

th
e 

so
ur

ce
 s

am
pl

e,
ea

ns
 o

f 
re

po
rt

in
g,

 a
nd

 f
re

qu
en

cy
 o

f 
ac

qu
ir

in
g 

in
fo

rm
a-

tio
n 

ab
ou

t t
he

 c
hi

ld
's

 p
hy

si
ca

l d
ev

el
op

m
e 

t.
E

xa
m

pl
es

 o
f 

so
ur

ce
s 

of
 in

fo
rm

at
io

n 
ar

e 
ph

ys
ic

al
 e

du
-

ca
tio

n 
te

st
s,

 h
ea

lth
 r

ep
or

ts
, a

nd
 te

ac
he

r 
O

bs
e 

va
tio

n.
 T

hi
s 

is
 to

 b
er

ep
or

te
d 

tw
ic

e 
by

 c
on

fe
re

nc
e

an
d 

w
ri

t-
te

n 
re

po
rt

s 
on

 p
hy

si
ca

l d
ev

el
op

m
en

t i
n 

th
e 

fi
r 

t a
nd

 th
ir

d 
qu

ar
te

r
T

he
se

 r
ep

or
ts

 w
ill

 in
cl

ud
e 

in
fo

rm
a-

tio
n 

ab
ou

t t
he

 c
hi

ld
's

 g
en

er
al

 h
ea

lth
 a

s 
th

e 
sc

ho
 1

 h
as

 o
bs

er
ve

d 
it 

an
or

m
at

io
n 

ab
ou

t t
he

 c
hi

ld
's

 p
hy

si
-

ca
l e

du
ca

tio
n 

ac
tiv

iti
es

 a
nd

 p
ro

gr
es

s.



viously cited. The reporting procedure would_ include this informa-
tion with regard to the wishes of the teachers and parents as to fre-
quency and importance of the information.

..
.

Individualized information about how much the child has
learned w ould be collected by the teacher from tests, daily work, stu-
dent self-evaluation, and reports from special services.

This information would then be reported at conference time and
also sent home each month. Reporting this information ,once each
month would allow parents to keep abreast of the child's progress
regularly and detect problems before they become too serious.

Reporting at sularequent intervals would also be helpful to
parents and schoo: personnel in counseling students who need help,
since clear evidence of the child's achievement would be available.
Providing information of importance to parents at frequent inter-
vals would also be valuable in cementing relationships between the
home and the school.

.

The monthly report to parents would consist of samples of the
student's work, discussion of current remedial and enrichment as-
pects of the child's work, information about formal and informal
testing done during the month, and an assessment of the child's daily
work and its tivality. Also part of these reports would be the stu-
dents reporting to the home. The schools would take specific meas-
ures to insure that the child aids in the reporting program of the
schools.

Information about how well the child works to capacity would
be culled from daily work, teacher observation, and progress and in-
formal tests. Comparisons would be made of how well the child
works at two different, fixed: periods. The teacher would observe
especially for student attitude and how mudh effort the student ex-
erts in completing assignments.

Comparative information will be 'reported to parents through
the use of standardized tests with local and national norms. An
achievement test will be administered once a ye r at the beginning
of the third quarter. (For example, the Iowa Bas c Test of Develop-
ment fur grades 3-6 and Durrel-Murphy Reading eadiness Analysis
for grade 1 and Gates-MacGinitie for grade 2). Stanford-Binet in-
telligence tests will be administered every other year in grades 1,
3, and 5. Attitude tests will be administered once each year, and a
comparison can be made of changes in the child's attitude from year
to year. Information comparing the child with other students will
be conveyed at conference time.

Information about the child's social adjustment will be secured
primarily from teacher observation, and in some instances, from spe-
cial services such as school social workers and psychologists. This
information includes how the child works and plays in a group, how
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the child interacts with children and with adults, and how the child
utilizes leisure time. This information will be reported to parents
at conference time and more often when needed.

Physical development information will be reported-to the home
at the time of the conferences and by written reports in the first and
third quarters of the year. The reports NNill include information
about the child's general health as the school has observed it and in-
formation about the child's physical education activ sties and progress.

Conclusions and Recommendations

The model reporting method herein recommended attempts to
impruve un prev IOUS reporting methods by replacing a one dimen-
sional approach with a multi-faceted plan. It is believed that this
will eliminate some of the failures and inadequacies that resulted
when reporting was restricted only to report cards and similar tech-
niques. Any single method cannot successfully report to parents all
they need and want to know.

The objectiv es and methods of reporting and evaluation must
be known and understood by parents as well as school personnel if
disputes and hassling over reporting innovations are to be avoided.
The disparity between teacher and parent opinions of reporting re-
vealed in the previously cited research study indicates that achiev-
ing a meeting of the minds in the area of reporting may in itself
present a major hurdle.

Personal contact of the parent and the teacher is necessary to
a satisfacturj :.ome- school reporting plan. Parents and teachers can
communicate much more effectively in a conference setting, than
they were able to in traditional methods which were often nothing
more than a one way exchange from school to home.

The conclusion may be drawn that there are six basic stages in-
volved in developing a good reporting plan

1. Acquaintance of school personnel and parents

2. Locating and isolating evaluation tools

3. Collecting evaluation data

4. Analyzing the collected data

5. Reporting the collected data to parents
6. Reviewing the evaluation

The above conclusions lead to the following recommendations:

1. A common basis for evaluation and reporting of the learn-
ing process throughout the school system should be developed.
Guidelines should be drawn up with the participation of administra-
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tors, parents, students, and teachers so that many points of views may
be heard and incorporated.

2. In-service training for teachers and informational sessions
for parents are a necessary part of initiating and continuing an ade-
quate reporting plan. Such a program can consist of training ses-
sions in methodology and communications, as well as special sessions
for teachers in the use of evaluation and reporting techniques.

3. A sound and clearly understandable statement of what the
student evaluation and reporting plan is attempting to accomplish
should be m ailable to parents and teachers to avoid confusion and
misinterpretation of school objectives:

4. The child should be utilized in the reporting plan as much
as possible, in planned constructive ways as well as in spontaneous
opportunities which may arise.

5. Each school must bear the primary responsibility in build-
ing adequate school-home communication, since parents are fre-
quently unsure of how to initiate and continue such communications.

The problem of developing a permanently satisfactory reporting
and evaluation system has no final solution, Since educational goals
and objectives are continually shifting and being re-assessed, so must
reporting and ev aluatiun systems, which deriv e their existence from
the educational plan as a whole,
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